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Introduction to CPD
1] Aims of this session
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Introduction section
2] Aims of teaching vocabulary and four key considerations
NB: This is a slightly re-worded version of the ‘take-home’ messages for Vocabulary 
learning from Residential 1.
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Introduction:
3] Recap of the key questions about vocabulary learning from Residential 1.
Ask ‘What do we remember about the answers?’
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Introduction:
4] Recap of the summary evidence from research about vocabulary learning from 
Residential 1.
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Introduction:
4b] continuation of recap of the summary evidence from research about vocabulary 
learning from Residential 1.
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Introduction:
5]  This is the summary of feedback from STs from Residential 1 – their ‘wishlist’ for 
the next steps.
We used this to inform the creation of this CPD and the resources that accompany it.
NB: It’s important to say that the SOW development is ongoing and we hope that it 
might be possible to share a draft at the Grammar CPD or if not, at the Meaningful 
Practice CPD, but that we will be addressing all of the other points in this half-day.
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Section 2: Which words?
This begins to address the first ‘wish’ from the STs:  a clear list of the recommended 
words pupils need to be able to do well at GCSE based on frequency in each language
We start from the Pedagogy Review recommendation about ‘frequency’ and 
‘common verbs’.
Ask ‘So how do we do this?’  Do we know the frequency of the words we are 
teaching?  Do we have any way of knowing?  
What determines our vocabulary choice currently?  The text book at KS3/4, the GCSE 
specification vocabulary list?
Do we know what informs the vocabulary choices in these resources?

Handout 1: Vocabulary lists, rationale and uses
STs will need time to read this document – allow at least a full five minutes reading 
time.
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Section 2: Which words?
The 3rd bullet summarises the suggestions for use section within Handout 1.  STs will 
have just read this so this is just to emphasise the importance of the lists so that 
teachers understand fully what they are.
For further detail and for examples, refer to Handout 1.
NB: The resources themselves will model how frequencies have been used to inform 
the selection of vocabulary for teaching (e.g. 10 word selections of mixed word 
classes within one semantic field).
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Section 2: Which words?

Handouts 2,3,4: EXTRACTS of the vocabulary lists for French, German and Spanish.
This slide is a screen shot of the Spanish one.
Point out that some of the inclusions in the list lie outside the top 5000 words.  Given 
that an ambitious aim of 2000 words is commensurate with the expected vocabulary 
size for Common European Framework of Reference B1, it is significant that 
significant numbers of words on the GCSE list lie outside this frequency range.  
Clearly, some words will naturally lie outside the top 2000 and nevertheless be valid.  
However, in the theme of weather, we might rightly ask whether all of these less 
frequent items need necessarily to be learnt (at the expense of other, more frequent, 
vocabulary).
NB:  It is important to say at this point that NCELP has set out to share this work with 
the awarding bodies, and that it is hoped that frequency will play a significant role in 
any future GCSE specification.  However, changes to vocabulary lists are clearly not 
permitted within the life of a specification, so as it stands, the lists are for teacher 
use.  It does stand to reason, however, that (with the notable exceptions of words like 
‘ayuntamiento (town hall) and ‘ajedrez’ (chess) which we know that awarding bodies 
like to put into their papers), question writers probably do tend to use the more 
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common words in these lists, so that we would do no harm to ensure that the most 
frequent words in these lists are known well by all learners.  In doing this, we also 
ensure that learners are better prepared for communication outside the classroom, 
since these are the more frequently used words.
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Section 2: Which words?
The verb lexicon

Handout 5: Focusing on the verb lexicon:  Why and how to teach a verb vocabulary.
Again, allow reading time here.
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Section 2: Which words?
The verb lexicon

This slide describes the essential features of the sets of verb resources, a sample of 
which will follow this slide.
Refer STs to the handouts which list all of the verbs and the sentences that are 
included in the PowerPoint resources.
Handouts 6, 7, 8: 
French 25 and 15 verbs and sentences
German 25 and 15 verbs and sentences
Spanish 25 and 15 verbs and sentences
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NB: Just choose one language to show an example of one of the 25 high-frequency 
verb presentations.
At the end of the 6th verb slide, there is an ACTION BUTTON – click this to take you to 
slide 32 to resume the presentation.

13



14



15



16



17



18



19



20



21



22



23



24



25



26



27



28



29



30



31



Quick review slide as we move on from ‘Which words?’ section to ‘How to teach and 
learn them?’ section
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Section 3: How to teach and learn vocabulary
Allow time to read this document
Handout 9: Vocabulary teaching discussion
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Section 3: How to teach and learn vocabulary
This slide takes the statements from the Vocabulary Teaching Discussion document 
and puts them into stages of vocabulary learning.
Categories are not to be seen as fixed: you practise when you are establishing 
knowledge for the first time, and you consolidate as you develop.  
Many activities can be repeated for different purposes, depending on how well the 
vocabulary is already embedded.
However, this list of ways of working with words should give us ideas and broaden 
our thinking about the range of opportunities we give learners in and outside of the 
classroom.
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Section 4: Vocabulary teaching sequence resources
We are now going to look at a sequence of resources to show a range of 
opportunities to encounter, practise, consolidate, develop and assess vocabulary.
There are two sequences for French, one for Spanish and one for German.
NB: You need to open one of the four vocabulary teaching sequence resources at 
this point.

Handout 10: Sample sets of vocabulary (to accompany the resource PowerPoints)
Handout 11: Teacher notes to accompany the teaching sequence PowerPoints)

Describe the thinking behind the selection of words as a mixed word class set.
1) Sets of words of one word class (e.g. nouns or verb phrases) lend themselves to 
minimal manipulation in the early stages.  With a set of 10 nouns, when sentences 
are used, they will just use one set phrase (e.g. J’aime / Je n’aime pas) in which to 
‘set’ the new vocabulary, so that pupils produce identical sentence structures and 
vary only the nouns.  The ‘formula’ given doesn’t encourage pupils to keep thinking 
about the meaning of the whole sentence (i.e. including the verb), but just the nouns 
themselves.
2) There is also some evidence that says that learners can find it more difficult to 
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remember a set of words from just one word class (a notion that they are ‘competing 
for the same cognitive slot’).  
3) Words from different classes lend themselves more naturally to ‘meaning making 
‘from the outset.  They are themselves the object of learning so, without cognitive 
overload of bringing in other language with which to build sentences, pupils can make 
immediate use of the new set of vocabulary to construct sentences and express 
meanings.
4) All of this leads to more secure word-form-meaning mapping and the 
opportunities for more focused language processing and then creation increases the 
chances that the language will be embedded and retained over time.
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Developing use
You have now shared a lot of teaching ideas and resources.  Rejoin the presentation 
here to focus particularly on the ‘developing use’ phase.
Given the fact that the main focus within the Teaching Sequence PowerPoints is to 
show first encounters and consolidation, and the fact that teachers will browse those 
in their own language, but undoubtedly won’t see all of what has been created, it 
seems useful here to draw together a few examples of the Developing phase 
activities, in particular the Information Gap tasks, across different languages.
These have also been reproduced as Handouts of the actual pupil resources 
themselves, as without these, it’s sometimes difficult to grasp the nature of the 
activity.

At this point, give out the separate Resources Handouts selection.
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At this point direct STs to the ‘Resources Handouts’ which are in a separate pack.
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Handout: with the resources handouts
This one is for the 15 concrete German verbs
A collaborative information gap exercise to practise the verbs introduced in the 15 
concrete verbs PowerPoint resource/
Work in pairs.
Pupils each have a set of pictures and ask each other questions about what is in their 
pictures in order to find out which pictures occur in both sets.
Each picture/ person is numbered in order to reduce cognitive load and focus 
attention on verbs rather than nouns.
For example, Eins schläft.

NB. the numbers do not match across the sets so as not to give the solution away 
that way.
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Handout also available in the resources section

This can be easily adapted for French and Spanish.
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Screen shot of full resource – just so the game can be visualised!
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https://www.audio-lingua.eu/spip.php?article1416

When pupils have already spent some time learning and using the verb ‘etre’, and 
they are very familiar with ‘J’aime… parce que’ they could complete this very short 
dictogloss task.
This is authentic audio.  It contains many familiar words but also a couple of words 
that may be unfamiliar, which they can listen out for, and ask the teacher, about 
meaning or spelling.  
This is not a test.  Pupils are able to try to note things down or remember them, and 
ask questions of their teacher.
It is a very good way for them to try to put their phonics knowledge into practice.  
For example, they might ask: Comment dit-one ‘belle’ en anglais?  Comment s’écrit
‘bilingue’?  ‘Plutôt, c’est quoi en anglais?  Qu’est-ce que c’est ‘langue’?
They then need to work in pairs to try to reconstruct the text.  It is only 33 words 
long.

NB: Vocabulary table for the teacher and would not be displayed to pupils.
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Dictogloss
Pupils listen and make notes in English.  They can listen several times to the passage.
Transcript:
Mes deux matières préfèrés sont l’anglais et l’espagnole car je suis dans une classe
bilingue.  
J’aime bien l’espagnole parce que c’est une belle langue et c’est plutôt facile.  
L’anglais j’aime bien parce que…

The transcript fades out.  Pupils who finish early could be encouraged to continue the 
passage a bit further.
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Developing word knowledge through word families, teaching learners how to 
recognise and form cognates themselves early on in secondary supports, in my view, 
the sort of flexibility of thinking that is needed to succeed in the higher reading paper 
at GCSE.
Remembering that the exams will include forms of words that learners may not have 
met, and are not on the prescribed vocabulary list, learners will need considerable 
ability to spot patterns and identify variations from words they do know, but still link 
them back to the meaning.  A considerable challenge…

Higher Spanish Reading paper 2018 - words which may have caused issues:  
1) irregular plurals that incur a spelling change with non-cognates e.g. pez --> peces
2) forms of words including prefixes - e.g. prepagada OR antitabaco and/or suffixes on 
infinitives - e.g. pagarlos / saltarse etc.. 
3) stem-change verbs  
4) spotting referent without pronouns  
5) completely unknown words - e.g. 'la vejez' not on the word list – could you guess 
from ‘viejo’?
6) verbs used in more unfamiliar contexts - e.g. transitive use of 'subir' for 'take up' 
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rather than intransitive 'go up' (they do meet 'subir fotos a Facebook' (upload) but 
this is a step away in terms of their possible 'held' translations).  This last point is 
something we need to look at in terms of vocabulary knowledge - in Spanish there 
are fewer words than in English, so verbs in particular carry many different meanings 
- the ability of pupils to recognise these different meanings of known words is 
decisive in the GCSE reading paper.
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First reflection question – What do they know about the Norman conquest and what 
this meant for the development of the modern English language?
Second reflection question – examples would be ‘extra’, ‘extraneous’, ‘estranged’ 
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With the verbs we could encourage them to think about the meaning of the –er, -ir
endings too.  And think about the relationship between the verb and noun in the
pairs {1,2} and {6, 7}.  
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First reflection question – What do they know about waves of Germanic immigration 
to England in the first millennium AD?
Second reflection question – good examples they might know would be Bruder-
brother, Mutter-mother, Vater-father etc.  
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They can also think about the f-p and the z-t pairings of sounds.  Other possible 
words that could be used: Hopfen (hops) Tropfen (drop(let)) Pflaume (plum) stopfen
(stuff) hüpfen (to hop) Pfennig (penny)
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Working with cognates
NB:These are only available in Spanish at the moment.
There are 11 cognate patterns explored in this way, and a 12th task, which recaps all 
of the patterns met.
The idea is that each pattern is given 10 minutes in tutor time (so NOT taking time 
out of L2 lessons!)
They are written so that non-linguist tutors can deliver them.
All resources will soon be available on the Resource Portal if teachers are keen to 
approach the pastoral teams in their schools about this.
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Original source: http://www.doslourdes.net/Un%20hombre%20sin%20cabeza.htm
Flag the ALL Literature wiki, and ALL in general!

Exploiting texts
Remind STs that there are 8 rich texts from the Phonics resources (from FLEUR) that 
are available for French>
Tell them also that at the next residential we will be starting a strand on literature and 
authentic texts, when there will be a lot more available.  
This is just an example here, and one which fits very well with developing a verb 
lexicon.
NB: Handout not available – permission process just getting underway, currently.

Students brainstorm in groups (big sheet of paper / big pens!) all the possible 
infinitives that they think could be in the poem.
Tell them that they will get points for anticipating correctly, but also (a different 
number of) points for coming up with infinitives that no other group has.
After 8 minutes to work on their list, ask the class to read the poem aloud up to the 
first gap.
Then reveal each infinitive, one by one, telling students to mark off any that they 
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have in common with the poem.

When finished, tell them they get 3 points for every infinitive they’ve matched.

Bonus points:
Then ask for any additional infinitives that they had.  Ask for one from each group.  If 
no other group has it, the group gets 5 points.  If other groups have it, those that do 
get 1 point each.
Keep going until all the verbs are accounted for. 
There will then be a count up to identify the winning team.

Pupils then decide on their own favourite version of the poem, adding/deleting verbs 
from the original.
They practise a performance version of the poem in their groups, acting out the 
verbs.

There are some other things we could do here, if we played around with taking out 
the ‘puede’ or leaving it in.

We could turn it into a minimal pairs elicited task, whereby one pupil has an adapted 
version, where the structure is varied, either puede + infinitive OR just 3rd person 
sigular.
If the pupil hears ‘no puede’ s/he has to finish the sentence with the infinitive, if s/he 
hears ‘no’ only, s/he has to give the short verb form.  
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You wouldn’t display these to the class, obviously.  It’s just for display, here.

Partner A reads but stops short and doesn’t say the words in orange (they are there 
so that s/he is 100% which form it should be and can give feedback)
Partner B has to complete the incomplete utterances with either the long or short 
form of the verb, whichever is correct.
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You wouldn’t display these to the class, obviously.  It’s just for display, here.

This time
Partner B reads but stops short and doesn’t say the words in orange (they are there 
so that s/he is 100% which form it should be and can give feedback)
Partner A has to complete the incomplete utterances with either the long or short 
form of the verb, whichever is correct.

Clearly there are many extension activities, one being to write a different poem in 
this style or with this theme, or both.
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Handout 12
Pupil self-assessment checklist template

STs saw examples of the checklist and the sentence level tests in the Vocabulary 
teaching sequence powerpoints.
Ask them what other sorts of assessments they feel they need for vocabulary.
[Obviously we have some examples of the phonics assessments from the previous 
CPD]
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There will be some more detailed guidance on this, including thoughts on SEND and 
working with mixed attainment classes, in particular.
Here we just review some of the approaches to vocabulary that we have seen which 
lend themselves well to working with pupils that have different rates of learning (this 
is ALL classes, whether set or not).
As always, the key to meeting the needs of all learners, is knowing what those needs 
are, i.e. knowing your learners individually.  There is nothing that substitutes for this 
as a starting point.
However, this slide is a summary of the ways in which these approaches support the 
best learning outcomes for all learners.
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Handout
This is the final handout (together with another copy of the speaking homework one, 
just to flag this again, as there was so much in the previous CPD, it might have been a 
little overlooked, and is a very important area to pursue.)
It will be useful to ask STs what CALL they have available, and what they know about 
their partner schools.
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Review our progress in this CPD.
Acknowledge that there is some time for STs within this project, but that we 
recognise that time is always too little!
We have worked flat out for a month to create a good starting point for vocabulary 
resources.  More will now be added, although most immediately we turn our 
attention to Grammar, then Meaningful practice.
However we think there is a wealth of material to get us started, here.
In time, hub teachers will inevitably start adding to the resource base for the project.  
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